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About the International Center for Supplemental Instruction  
 

Supplemental Instruction (SI) is an academic assistance program that utilizes peer-assisted study 

sessions. SI sessions are regularly-scheduled, informal review sessions in which students compare 

notes, discuss readings, develop organizational tools, and predict test items. Students learn how to 

integrate course content and study skills while working together. The sessions are facilitated by SI 

Leaders, students who have previously done well in the course and who attend all class lectures, 

take notes, and act as model students. 

The International Center for Supplemental Instruction at the University of Missouri-Kansas City 

serves as the international hub for Supplemental Instruction programs across the globe. In the 

United States of America, the International Center provides training, guidance, support, and 

resources for institutions of all types through training workshops in Kansas City and on site.  

The International Center also has memoranda of understanding with five institutions around the 

world: University of Wollongong (Australia); University of Guelph (Canada); Nelson Mandela 

Metropolitan University (South Africa); Lund University (Sweden); and North-West University 

(South Africaðregional center). These institutions serve as national centers or regional centers and 

support institutions in their countries and regions in implementing Supplemental Instruction.  

 

 

About the Supplemental Instruction Journal 
 

Supplemental Instruction Journal (SIJ) seeks to publish the latest research in the field and to be the 

foremost resource for advancements and discoveries related to Supplemental Instruction. SIJ 

submissions are peer reviewed by national and international education professionals who work with 

or have worked in some capacity with Supplemental Instruction programs. SIJ is intended for a wide 

audience.  

This issue marks the second publication of the Supplemental Instruction Journal. While the first 

issue, published in November 2014, included refereed papers from our 2014 International 

Conference on Supplemental Instruction, this issue is comprised of articles submitted, evaluated, 

and accepted for publication by SIJôs Peer Review Board. 

The articles in this issue explore the benefits of being an SI Leader; the impact of both traditional 

and online SI in health sciences and STEM fields; and the application of SI as a test-preparation 

model to improve outcomes for underrepresented students applying to professional school. We at 

the International Center for SI hope that these articles will broaden readersô understanding of the 

benefits of SI programs and offer ideas for broadening SIôs application to affect change in new 

arenas.  

For any questions concerning SIJ, please contact: 

Megan Cross       Mailing address:    

Managing Editor    International Center for Supplemental Instruction 

Supplemental Instruction Journal   University of Missouri-Kansas City 

816-235-5557       5000 Holmes Rd. 

SIJ@umkc.edu            Kansas City, MO 64110 
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Call for Submissions  
 

The Supplemental Instruction Journal  is currently  

accepting submissions for its third issue.  

 

Submissions must be submitted in APA format to  

SIJ@umkc.edu 

 

Submissions are accepted on a rolling basis.  

For more information, please visit  

info.umkc.edu/si/journal or email questions to 

SIJ@umkc.edu.  

SIJ Peer Review Board  
 

Krista Bianco     Joakim Malm    Rodney D. Smith 

University of Guelph    Lund University   University of Missouri- 

Guelph, Ontario, Canada   Lund, Sweden    Kansas City   

           Kansas City, Missouri, USA 

Martin Bonsangue    Saundra McGuire   

California State University, Fullerton Louisiana State University  Craig Zywicki 

Fullerton, California, USA   Baton Rouge, Louisiana, USA Purdue University  

           West Lafayette, Indiana,  

Bev Carlsen-Landy    Eric Moschella   USA 

Arizona State University   University of South Carolina 

Tempe, Arizona, USA    Columbia, South Carolina, USA 

 

Wendy Gilmore    Ruby Rico 

Rochester Institute of Technology  Fresno City College   

Rochester, New York, USA   Fresno, California, USA 

 

Mariaan Klopper    Liesl Smith 

North-West University   Nelson Mandela Metropolitan University 

Potchefstroom, South Africa   Port Elizabeth, South Africa 
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The Impact of Supplemental Instruction on the SI Leader  

Christina Tran, Portland State University 

Kelly Hartmann, Brea Olinda Unified School District 

Todd CadwalladerOlsker, California State University, Fullerton 

Martin Bonsangue, California State University, Fullerton 

 

While the impact of Supplemental Instruction (SI) on the has long  to 

 few directly the of the experience of leading an SI workshop. This 

 conducted at California State University, attempted to this impact quantitatively 

a larger data  than studies. studied included the sex of  SI 

and their (URM) status.  While in sex or URM status 

did not significantly correlate in and   

emerged. that a proportion of than and 

in with students. Additionally, URM SI Leaders reported 

 at a greater rate than their non-URM counterparts in their ability to effectively handle  

conflict and communicate with . This information may help inform the context of the structure of 

Instruction and  training of SI to better benefit them well the SI 

 

Background 

California University, Fullerton (CSUF) is a university of students in 

southern California. CSUF began its SI program in 2007 with of a and  

of a biology workshop. on the SI model of the University of Missouri-Kansas City (UMKC), 

the CSUF SI program facilitate the learning CSUF, the goal of 

implementing an SI program was to reduce the achievement gap for URM students in STEM courses.  
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define URM self-identify Black, Hispanic,  American, or multiple CSUF, 

URM up almost of the  body, including 2.1% Black,  

and multiple There is that the SI is in to 

the  for URM in for  et al., 

The SI at grown to of the largest in the United States. In Fall 

CSUFôs SI program had SI that linked to 13 including 

liberal arts, and STEM SI linked to than 

section.) Many (Arendale, van der Meer, Skalicky, & Cowley, 2014; 

Rath, & Bayliss, Barlow & Villarejo, Martin & Arendale, the 

 of SI on SI participants, URM students, in terms of and 

improved grades. 

The of leading a on the SI Leader are less concrete, because there are no statistics 

rateò there for in in SI reported 

overall growth in and In a 

of  Stout and  p. 55) stated, report 

and relationship-building skills, and and and that 

students who with SI as a Leader  the of attending more and this in 

turn their of self, enabling them to  to meet their personal, and academic 

goals.ò Furthermore, ñWhen SI are carefully and trained, they many 

of the improved communication skills, and 

interactions with faculty, students, other SI and SI staff.ò p. 56) 

and Van  p. 10) reported that SI growth in including 

ñimproved communication skills and as a result of their SI SI 

better and habits. In addition, Zaritsky (2006, p. 28) found that 

  of SI reported  being an SI leader helped them gain  

 the opportunity to strengthen and  
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In at tutors (SI overwhelmingly 

enthusiastic in what they or from participating in the program 1997). Tutors felt 

in their of worth from something meaningful for else. 

Furthermore, they reported greater insights about teaching and the value of discussion. Beasley (1997, p. 30) 

wrote, ñ both tutors and tutees there an for a number of them of the value of 

their views and their peers.ò 

More  the to SI  in a  way. and 

(2015) studied the emotional intelligence of SI using the Bar-On Emotional  Inventory (Bar-

On, 2004), and found that more  higher on Social Responsibility, Impulse Control, and 

 Testing.  However, the only significantly in pre/post  for all was 

Problem Solving. In a case study of SI Leaders in an engineering program in Sweden, Malm, Bryngfors, and 

Morner (2012) a Likert-item questionnaire to 35 SI Leaders. This study found  the SI 

reported skills, skills, skills, and a 

understanding of content.  However, there was not a among the the of 

an SI led to better study skills or  skills, contrast to other studies. 

In this study, an  similar to, but not on, that by Malm, et al. (2012) to 

investigate the of leading an  workshop on communication skills, leadership skills, and 

growth. In addition, the in SI who non-URM, URM, 

and female. Our the following: 

¶ Do SI that the of leading a SI workshop section had on 

their skills, skills, and/or conceptual knowledge? 

¶ Are  in URM and non-URM  workshop or 

and  Leaders? 

 

In this study, we askedSI workshop Leadersabout their of the of a 

SI (From on, will simply the term ñworkshopò to refer to a 
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To do an in Google  

The with about the SI ethnicity, parentsô 

level of and other information, followed by Likert-scale questionsasking about  

effect that leading a had on him/her. The on skills, 

skills, and growth Table 1). 

The was to 153 who led workshops between 2009 and 2013 at CSUF. 

Table 1           

            

SI Leader Survey           

Question           

Being an SI Leader é 1=Strongly 

Disagree 

2=Disagree 3=Neutral 4=Agree 5=Strongly 

Agree 

Q12 has had a strong 

influence on my career 

choice. 

1 2 3 4 5 

Q13 has positively influ-

enced my communica-

tion skills. 

1 2 3 4 5 

Q14 has improved my 

leadership skills. 

1 2 3 4 5 

Q15 I have become more 

aware of campus re-

sources. 

1 2 3 4 5 

Q16 has taught me skills 

that have improved other 

areas of my life. 

1 2 3 4 5 

Q17 has helped me deal 

with student conflict. 

1 2 3 4 5 

Q18 has helped me be-

come more effective 

when communicating 

with professors. 

1 2 3 4 5 

Q19 has helped me be-

come more effective 

when communicating 

with peers. 

1 2 3 4 5 

Q20 has helped me be-

come more effective 

when communicating 

with students. 

1 2 3 4 5 

Q21 has helped me 

deepen my understand-

ing of core concepts. 

1 2 3 4 5 




